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Introduction 
• Globalization has been described in terms of a compression of time and space (Robertson, 

1992) or action at a distance (Giddens, 1994), especially through instantaneous IT technology. 

Globalization affects education in various ways, making teaching seem more challenging than 

ever before (Klein, 2010). 

 

• In many countries including the UK, US and Israel, schools are exposed to increasing 

external pressures for high achievement and performance, along with demands to align with 

governmental standards and top-down policies (DiMaggio & Powell, 1983; Gibton, 2011).  

 

• The current history curriculum in the Jewish sector has a relatively local orientation 

compared to the curriculum of the Arab-Palestinian sector, which is more globally oriented 

and less engaged in sectorial identity such as Islam and the history of the Palestinian Arab 

people.  

 

 



The aim of the study  

• This study analyses the views of student teachers from different communities in 

conflict-ridden societies regarding competing curricular values: a focus on global 

vs. local materials, or in other words on the ‘other’ vs. on ‘ourselves’, in the 

history curriculum.  

 

• The populations of the study was: 

(1) student teachers from the Jewish and Arab sector. 

(2) student teachers  from various academic institutions. 



Research Questions 

 1. What is the global-local nexus desired according to the positions 

of  future teachers in the different sectors? 

2. What are the attitudes toward cosmopolitanism among future     

teachers in the different sectors? 

3. How background variables affect the global-local mix and 

attitudes toward cosmopolitanism among  future teachers in the 

different sectors? 



Methodology 

• We applied a mixed-methods (qualitative and quantitative) survey on a sample of 

525 students studying in teachers’ certification programmes at three higher 

education institutions. 

 

• In our previous study applying a similar methodology (Yemini, Bar-Nissan, & 

Yardeni, 2014), we detailed the rationale underlying the use of a survey in this 

context.  

 

 



Population 
• A written survey was delivered to undergraduate student classes at 

each of the chosen institutions.  

• The response rate was approximately 100% (n = 525).  

• The participating institutions were: one research university located 

in the centre of the country and in two peripherally located colleges. 

• One serving mainly the Jewish community and the second one 

serving only the Palestinian-Arab community.  

• Research participants were all final-year students, as these are 

assumed to be better versed in the curricula than less senior future 

teachers. 



Questionnaire 
• Respondents were asked to complete a self-report questionnaire consisting of four 

sections:  

(1) Respondents were asked to indicate on a scale from 1-7 their agreement with 

statements that deal with cosmopolitanism and extent of involvement in their 

lives. 

(2) Respondents instructed to mark the 20 most relevant subjects that should be 

included in the secondary school history curriculum, out of a list of 61 subjects 

totally (different lists were presented to Jewish and Palestinian-Arab populations 

according to the definition of ‘myself’ vs. ‘others’ in each of the education stream).  

(3)  Respondents were asked to answer three open questions dealing with the process 

of choosing appropriate subjects taught history curriculum in secondary school 

(the qualitative part).  

(4)  Respondents were asked to complete background information about themselves. 

 



• The survey was delivered in Hebrew and Arabic (according to 

the dominant language among each institution’s student 

population).  

 

• We validated the questionnaire within a pilot study involving 

regional history instructors and history teachers (published 

results: Yemini, Bar-Nissan, & Yardeni, 2014). 

Questionnaire 



Coding and analysis 

• We coded the history subjects featured in the first part of the 

questionnaire as ‘local’ or ‘global’ according to the following 

scheme: a subject is considered local if it refers to the students’ self-

identity (the specific education sector); a subject is considered 

global if it refers to the ‘other’.  

Since Israeli students attend schools according to their religious 

affiliation, we could apply this coding to the sector as well as to 

individual students. 

 

 



•  In attempting to categorize quantitatively a field as complex as history, 

we aimed for a criterion that would be as objective as possible. Indeed, the 

simple categorization criterion applied proved to be effective, as 

discrepancy regarding the categorization of each subject was quite minimal 

between the determinations of the multiple researchers involved. 

 

• Descriptive statistics were used to analyze the students’ perceptions in 

each of the institutions. For each of the items, average and standard 

deviations were calculated. In addition, the surveys covered several 

demographic variables. Independent t test analysis was utilized to address 

the research questions. 

Coding and analysis 



Findings 



Table 1: Descriptive statistics of the students’ population in the survey (n = 525)  



Table 2: . Average and standard deviation of ‘globally oriented content’ and 
‘importance of globally-oriented content’ variables according to examined 
parameters.  



Palestinian-Arab students Jewish students 

Formal Curriculum 

Students’ choices 

Perceived importance of 

global dimension in 

education 

22% 78% 80% 20% 

36.9% 63.1% 29.9% 70.1% 

5.2 

“Other” “Our Selves” 

“Other” “Our Selves” “Other” “Our Selves” 

“Other” “Our Selves” 

scale of 7 

5.2 

scale of 7 

Figure 1:  Summary of the results: percentage of curricular material covering ‘the 
other’ vs. ‘ourselves’ (global vs. local issues) as selected by student teachers, in 
comparison to the same break-down in the formal Israeli curriculum.  



• Pragmatic rationales- 

 

“I chose subjects that are relevant today, when they need to 

go and vote for their government and when they need to 

find a job”. 

 

 “I chose subjects that are still alive, that will mean 

something to the teenager today… subjects that they can 

use later on”. 

 The qualitative analysis 



• Ideological rationales- 

 

“first of all, we are Palestinians … we must know who we 

are”. 

 

 “need to know about the world, but not the usual things. 

[They should know] what happens in Japan, Africa, and 

China”. 

 The qualitative analysis 



• Personal rationales- 

 

"I chose these subjects because the system (the education system) of 

Israeli does not allow us to recognize the origins and roots, but to teach 

us about their religion, and their problems with Europe and the wars do 

not interest us“. 

 

"I hesitated about the topics because I think that we need to “come out” 

from the borders of the country but you can not overload too much on 

students at the school. I believe that first of all we need to know our 

own past”.  

  

 The qualitative analysis 



Discussion and summary 

• We argue that curriculum developers (as well as policy-makers) must pay taking 

into account teachers’ perceptions, especially in conflict-ridden societies, so as 

to foster successful in-class experiences. 

 

• The acute tension between cosmopolitanism and nationalism in the Israeli  

education system provides an intriguing context for the current research and enables 

future comparative studies focused on the international/local mix in the existing 

curriculum vs. teachers’ preferences in other countries, as well as studies comparing 

official study programmes within various other national and regional contexts. 

 

• Our findings show that all future teachers within the two sectors examined Jewish 

Israeli and Palestinian-Arab Israeli) give preference to locally oriented curricular 

subjects in history to a significant extent . 

 

 



Discussion and summary 

• As the economy and society become more interconnected and globalized, 

the need to equip students with cosmopolitan competences becomes more 

prominent worldwide. Indeed, we show that university students, who 

come from higher socio-economical backgrounds, hold more globalized 

views than do their peers studying in colleges. 

 

• It is important to ignite the academic and public debates on the desired 

composition of global–local nexus in the contemporary curriculum. 

Ultimately, additional studies are needed to track this trend over time to 

better understand the transformations taking place in this domain. 
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